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As we watch the switch from an industrial economy to a knowledge 
economy, lifelong learning plays crucial role in achieving social inclu-
sion and strengthening active participation in society. Rapid tech-
nological changes and unstable employment situations lead many 
people to undergo several transitions in their lives as they continual-
ly seek to gain additional knowledge and competences. Broader 
learning opportunities, both outside and within formal education 
settings, are necessary in order to address these needs.

This document brings together a background paper on Lifelong 
Learning and a case study by our Member the Movement for Peace 
(MPDL) from Spain. MPDL set up ‘The School for Peace’ an educational 
project in one of the most deprived districts of Madrid, El Pozo - En-
trevías.
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tion frameworks to the European Qualification 
Framework (EQF), and mechanisms of validation 
of skills acquired through non-formal and informal 
learning are being developed and adopted in many 
countries. These steps are very important for gua-
ranteeing access to lifelong learning for all.

However, access and participation in lifelong 
learning still remain issues in many countries. For 
instance, the participation of adults in lifelong 
learning provisions remains weak in most European 
countries. Flexible transition between Vocational 
Education and Training (VET) and higher education 
is not yet possible in some countries, as there is not 
sufficient information on learning opportunities or 
validation of skills gained outside the formal educa-
tion systems. 

Overall, education and lifelong learning in Europe 
are heavily affected by austerity policies that have 
cut national budgets. The lack of sustainable invest-
ment in education undermines the work towards 
achieving the educational and social objectives on 
the one hand, and on the other, it has a long lasting 
impact on current and future generations.

In other words, as the ET2020 implementation 
report concluded “for the majority of Europeans, 
lifelong learning is still not a reality”. Further efforts 
are needed to empower people to participate and 
find access to lifelong learning.

POLICY OVERVIEW

In Europe, citizenship education remains the res-
ponsibility of either member states or their regions. 
Nevertheless, the European Union plays a role in 
shaping citizenship education polices at national 
levels. The EU encourages education systems that 
provide education in democratic values and active 

INTRODUCTION 

As we watch the switch from an industrial eco-
nomy to a knowledge economy, lifelong learning 
plays crucial role in achieving social inclusion and 
strengthening active participation in society. Rapid 
technological changes and unstable employment 
situations lead many people to undergo several 
transitions in their lives as they continually seek to 
gain additional knowledge and competences. Broa-
der learning opportunities, both outside and within 
formal education settings, are necessary in order to 
address these needs.

Moreover, in the midst of the economic, financial 
and social crisis, certain groups of people are further 
excluded from society, making the road to full 
social, labour market and democratic participation 
longer and harder. For this group of people, pro-
viding more opportunities simply through formal 
education is not enough as they are mostly looking 
for a second, or even further, chance of learning. 
The gap between where they stand and the rest of 
society is simply too vast. Therefore, a stronger focus 
on supporting not only access to the labour market, 
but also personal empowerment is needed, and the 
development of transversal skills, competences and 
knowledge throughout people’s lives.

“Making a European area of lifelong learning a rea-
lity” is one of the four strategic objectives of the Eu-
ropean Union’s (EU) education and training policies 
in the current framework for ‘European cooperation 
in Education and Training’ (ET2020).

The majority of member states have adopted na-
tional lifelong learning strategies and implemented 
or started implementing important reforms in their 
education systems. For example, great progress 
has been made in referencing national qualifica-
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• Creating non-formal and informal learning 
opportunities;

• Promoting learning mobility;
• Better transitions between the various educa-

tion and training sectors;
• Learning and ‘competence development’ op-

portunities for adults.

In May 2009, the EU heads of states and their go-
vernments adopted a new strategic framework for 
European co-operation in education and training 
Education and Training 2020 (ET 2020)3, a crucial 
part of the new economic strategy, Europe 2020. ET 
2020 is the current overall framework for EU political 
cooperation in education. Once again, education 
is perceived as an important tool for meeting the 
socio-economic, demographic, environmental 
and technological challenges that Europe and its 
citizens are now facing. 

Specifically, the framework addresses the following 
four strategic objectives:
1. Making lifelong learning and mobility a reality;
2. Improving the quality and efficiency of educa-

tion and training;
3. Promoting equity, social cohesion and active 

citizenship;
4. Enhancing creativity and innovation, including 

entrepreneurship, at all levels of education and 
training.

Following on from the first objective “making life-
long learning and mobility a reality”, the goal is to 
ensure the implementation of the agreed strategies 
and measures: 
“While new initiatives in the field of lifelong lear-
ning may be developed to reflect future challen-
ges, further progress with ongoing initiatives is 
3 Council conclusions of 12 May 2009 on a strategic 
framework for European cooperation in education and training (‘ET 
2020’), 2009/C 119/02.

citizenship.

1. Strategy at EU level

The lifelong learning perspective is the basis of the 
European Union’s education and training policies. 
It gained impetus after the adoption of the Lisbon 
Strategy in 2000, which emphasises that knowledge, 
and the innovation it sparks, are the EU’s most 
valuable assets. It set the strategic goal that Europe 
should “become the most competitive and dynamic 
knowledge-based economy in the world, capable of 
sustainable economic growth with more and better 
jobs and greater social cohesion”. 

The Lisbon Strategy was followed up by the Edu-
cation and Training 2010 work programme, which 
established a solid framework for European coo-
peration in the field of education and training for 
the very first time. It set making lifelong learning 
accessible to everyone as its objective with a view to 
achieving a European ‘zone’ for lifelong learning.

Furthermore, the European Commission’s Commu-
nication Making a European area of lifelong lear-
ning a reality (2001) called for “a broad definition 
of lifelong learning that is not limited to a purely 
economic outlook or just to learning for adults”1. 
The notion of Lifelong Learning was defined as: 
“All learning activity undertaken throughout life, 
with the aim of improving knowledge, skills and 
competences within a personal, civic, social and/or 
employment-related perspective”2. 

Several concrete objectives can be distinguished in 
the EU Lifelong Learning agenda:
• The validation of learning outcomes;

1 European Commission “Making a European area of lifelong 
learning a reality”
COM(2001)678final(21.11.2001)
2 Ibid.
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1. Communication in the mother tongue 
2. Communication in foreign languages 
3. Mathematical competence and basic compe-

tences in science and technology 
4. Digital competence 
5. Learning to learn 
6. Social and civic competences. 
7. A sense of initiative and entrepreneurship 
8. Cultural awareness

Another important EU-level tool is The European 
reference framework for qualifications for lifelong 
learning (the European Qualification Framework, 
EQF). This is a tool that ensures qualification levels 
(course certificates, professional certificates etc.) 
are better understood and compared across diffe-
rent European countries, both by individuals and 
employers. The purpose of EQF is to make it easier 
to compare educational and professional qualifi-
cations by linking examination and educational 
levels in different European countries to a common 
European framework. It also serves to increase, 
ease and stimulate mobility, and facilitate lifelong 
learning. Greater awareness of the knowledge, skills 
and abilities of a person with a specific qualification 
increases his or her opportunities to work and study 
in other countries.

Agreed by the European Institutions in 208, the EQF 
is currently being put in practice across Europe. 
Member states are encouraged to relate their natio-
nal qualifications systems to the EQF so that all new 
qualification issues from 2012 carry a reference to 
an appropriate EQF level. The EQF national coordi-
nation points has been designated for this purpose 
in each country. 

Other EU tools related to lifelong learning include 
credit systems (ECTS and ECVET), mobility pro-
grammes, Europass and Youthpass tools for valida-

still required, especially in implementing coherent 
and comprehensive lifelong learning strategies. In 
particular, work is needed to ensure the develop-
ment of national qualifications frameworks based 
on relevant learning outcomes and their link to the 
European Qualifications Framework, the establish-
ment of more flexible learning pathways — inclu-
ding better transitions between the various educa-
tion and training sectors, greater openness towards 
non-formal and informal learning, and increased 
transparency and recognition of learning outco-
mes. Further efforts are also required to promote 
adult learning, to increase the quality of guidance 
systems, and to make learning more attractive in 
general — including through the development of 
new forms of learning and the use of new teaching 
and learning technologies”4.

2. EU-level measures

The EU has developed several concrete measures 
to support member states in the implementation of 
their lifelong learning strategies and infrastructures. 
One of these measures is a framework of Key com-
petences for lifelong learning. It suggested that 
eight key competences should be acquired by all 
the young people at the end of their compulsory 
education as well as adults through their lives. It 
particularly targeted disadvantaged groups, such as 
people with low basic skills, early school leavers, the 
long term unemployed, people with disabilities and 
migrants. These key competences are considered 
essential for personal fulfilment and development, 
social inclusion, active citizenship, and obtaining 
employment.

The eight key competences are:

4 Council conclusions of 12 May 2009 on a strategic 
framework for European cooperation in education and training (‘ET 
2020’), 2009/C 119/02.
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exist between strategic EU goals and national rea-
lity. This includes limited learning opportunities to 
address the needs of different target groups, a lack 
of accessible information on learning opportunities 
and support systems, and non-flexible learning 
pathways (e.g. between VET and higher education)6.

Adult participation in lifelong learning is particularly 
an issue. Statistics show that the number of adults 
aged 25-64 participating in lifelong learning in 2014 
was 10.7 %7, far below the ET 2020 benchmark of 
15% by 2020.

FUTURE CHALLENGES

Following on from ET 2020, the implementation of 
national lifelong learning strategies will be the goal 
for many member states in the coming years. The 
situation in different countries is uneven and depen-
ding on where the country stands, it will be impor-
tant to integrate EU measures in national systems 
and improve access and participation of different 
age and social class groups in lifelong learning op-
portunities. In times of economic stagnation, some 
of the greatest challenges will be to ensure suffi-
cient funding necessary to achieve set targets, and 
offer sufficient access to lifelong learning opportu-
nities for socio-economically vulnerable groups.

Lifelong learning will continue to be important in 
improving employment situations. According to the 
CEDEFOP Skills Supply and Demand Forecast 2015, 
the share of jobs employing higher educated labour 
will increase in the following years. At all skills levels, 
most newly created jobs will be characterised by 
non-routine tasks which are not easily replaced by 
6 Joint Report of the Council and the Commission on the im-
plementation of the Strategic Framework for European cooperation in 
education and training (ET 2020) ‘Education and Training in a smart, 
sustainable and inclusive Europe’ (2012/C 70/05).
7 Eurostat “Lifelong Learning Statistics” http://ec.europa.eu/
eurostat/statistics-explained/index.php/Lifelong_learning_statistics

tion of learning outcomes.

3. National strategies

At national level, a large number of EU countries 
have developed their lifelong learning strategies 
taking into consideration European developments 
and recommendations. Following the development 
of the Education and Training 2010 programme, 
member states undertook to develop appropriate 
lifelong learning strategies by 2006. As a result, 
most countries have made progress in defining 
the strategies that incorporate a vision of lifelong 
learning, including formal, non-formal and informal 
education at all levels. Despite this, at this stage, 
the implementation of strategies developed is still a 
great challenge5.

After the adoption of the new policy framework 
Education and Training 2020, EU member states 
agreed to “complete the process of implementa-
tion of national lifelong learning strategies, paying 
particular attention to the validation of non-formal 
and informal learning and guidance.” Furthermore, 
they agreed to “relate all national qualifications 
systems to the EQF by 2010, and support the use of 
an approach based on learning outcomes for stan-
dards and qualifications, assessment and validation 
procedures, credit transfer, curricula and quality 
assurance”.

According to the latest (2012) joint report of the 
European Council and the European Commission on 
the implementation of the ET 2020, a large number 
of countries have implemented tools developed 
at the European level, such as European and na-
tional qualification frameworks, and mechanisms 
to validate non-formal and informal learning and 
lifelong guidance policies. However, many gaps still 
5 European Commission “Progress Towards The Lisbon 
Objectives In Education And Training”, 2008.

http://ec.europa.eu/eurostat/statistics-explained/index.php/Lifelong_learning_statistics
http://ec.europa.eu/eurostat/statistics-explained/index.php/Lifelong_learning_statistics
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which declares “the primary purpose of education is 
not only to develop knowledge, skills, competences 
and attitudes and to embed fundamental values, 
but also to help young people - in close coopera-
tion with parents and families - to become active, 
responsible, open-minded members of society”11.

In terms of recent policy developments, in Sep-
tember 2015 the European Commission announced 
a proposal on renewed priorities for European coo-
peration in the framework of education and training 
2020, for the period 2016-2020. The priorities are 
specified in the draft of a joint report by the Com-
mission and the member states12, which is the result 
of a mid-term stocktaking exercise firstly to assess 
progress made in implementing the Education and 
Training 2020 framework and secondly to prepare 
for the next priorities for cooperation in education 
and training at the European level.

The proposed new priorities for the next five years 
replace the previous three year cycles, to create a 
longer-term impact. The six new priorities are:

1. Relevant and high quality skills and compe-
tences for employability, innovation and active 
citizenship; 

2. Inclusive education, equality, non-discrimina-
tion and civic competences; 

3. Open and innovative education and training, 
including by fully embracing the digital era; 

4. Strong support for educators; 
5. Transparency and the recognition of skills and 

qualifications; and 
6. Sustainable investment, performance and effi-

11 Informal meeting of European Union Education Ministers, 
“Declaration on promoting citizenship and the common values of 
freedom, tolerance and non-discrimination through education”, 2015.
12 Draft 2015 Joint Report of the Council and the Commis-
sion on the implementation of the Strategic framework for European 
cooperation in education and training (ET2020); http://ec.europa.eu/
education/documents/et-2020-draft-joint-report-408-2015_en.pdf

technology or organisational change8. This demons-
trates the necessity of creating learning opportu-
nities to quickly update skills and competences to 
meet the demands of the labour market.

Moreover, the most recent European Commission 
Annual Growth Survey (2015) acknowledged that 
education has a key role to play in ensuring that 
skills respond to the needs of the labour market: 
“Lifelong learning should become a central priority, 
through the mobilisation of both public and private 
actors, with broader access at all ages and for those 
most in need. A better assessment of the skills 
needs at regional and sectoral levels is also neces-
sary”9.

On the other hand, lifelong learning is increasingly 
only seen as a way of boosting employment and 
growth, ignoring a more holistic vision of learning. 
Investment should not purely be focused on the 
technical acquisition of skills and designed exclu-
sively to reach employability, but it should also 
focus on personal fulfilment, social integration and 
active citizenship. It is important to establish lear-
ning programmes that develop all eight key com-
petences as defined in the European framework of 
key competences for lifelong learning10, and equip 
individuals with transversal skills needed through 
life. 

Various recent EU level initiatives re-state this goal, 
for example, the Paris declaration on promoting 
citizenship and the common values of freedom, to-
lerance and non-discrimination through education, 

8 CEDEFOP Skills Demand and Supply Forecast http://
www.cedefop.europa.eu/en/events-and-projects/projects/forecas-
ting-skill-demand-and-supply/data-visualisations
9 European Commission “Communication from The Com-
mission to the European Parliament, the Council, the European Central 
Bank, the European Economic and Social Committee, the Committee 
of the Regions and the European Investment Bank”, 2014
10 http://eur-lex.europa.eu/legal-content/LT/TXT/?uri=URI-
SERV:c11090

 http://ec.europa.eu/education/documents/et-2020-draft-joint-report-408-2015_en.pdf
 http://ec.europa.eu/education/documents/et-2020-draft-joint-report-408-2015_en.pdf
http://www.cedefop.europa.eu/en/events-and-projects/projects/forecasting-skill-demand-and-supply/data-visualisations
http://www.cedefop.europa.eu/en/events-and-projects/projects/forecasting-skill-demand-and-supply/data-visualisations
http://www.cedefop.europa.eu/en/events-and-projects/projects/forecasting-skill-demand-and-supply/data-visualisations
http://eur-lex.europa.eu/legal-content/LT/TXT/?uri=URISERV:c11090
http://eur-lex.europa.eu/legal-content/LT/TXT/?uri=URISERV:c11090
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this has in particular affected access to educa-
tion and lifelong learning opportunities, redu-
cing the number of learners especially among 
the socio-economically vulnerable groups. 

3. By offering lifelong learning opportunities for 
all, especially civic education and education in 
values and rights, we make a substantial contri-
bution to personal development. The develop-
ment of social, civic and intercultural compe-
tences should again take priority on education 
agendas, not only within formal education 
settings but it should also be made available for 
other learners through non-formal and informal 
learning.

4. Increase provision for access and participation 
in lifelong learning for all. Access should be 
equal without discrimination based on cultural, 
national or social origin or sexual preference/
identity.

5. Develop policies that prevent skills obsoles-
cence, stimulate continuous education and trai-
ning opportunities to upgrade skills, knowledge 
and competences in order to keep up with 
changing demands. In this context, it is also of 
great importance to provide transversal skills 
and key competences that aim to contribute 
to the adaptation to rapidly changing circums-
tances, and intercultural and multilingual com-
petences as well as social development.

6. Promote and facilitate access to lifelong lear-
ning and educational opportunities for those 
who received the least education and are the 
most disadvantaged. Furthermore, open and 
flexible learning pathways are key to ensuring 
opportunities for everyone to return to educa-
tion.

7. Lifelong learning strategies and policies need 
to be at the heart of policy-making, as lifelong 
learning creates healthy communities, and 
builds learning societies. Additionally, the be-

ciency of education and training systems. 

These priorities put more emphasis on socially inclu-
sive education systems, addressing the most urgent 
challenges that our society is facing. They aim to 
make sure that education and training systems are 
designed to improve people’s skills and employ-
ment prospects, while at the same time cultivating 
the fundamental values of equality, non-discrimina-
tion and active citizenship.

This draft joint report with its new priorities will be 
sent to the European Council where it is expected to 
be adopted by the end of the year.

RECOMMENDATIONS

People should have access to lifelong learning op-
portunities throughout their lives, and a right to the 
validation of learning outcomes acquired through 
non-formal and informal learning. Validation should 
be seen as a tool to overcome inequalities and 
foster further educational and employment oppor-
tunities, and ‘skills audits’ should be made available 
for all.
1. Skills and competences acquired in non-formal 

and informal learning must be recognised and 
valued. From the present moment to 2020, the 
number of skills intensive jobs will continue to 
increase while the demand for low level skills 
jobs will decline. Therefore, we call for a holis-
tic approach to lifelong learning, focusing on 
supporting not only access to the labour mar-
ket, but also personal empowerment and the 
development of multi-disciplinary skills, com-
petences and knowledge throughout people’s 
lives. 

2. Increase financial resources for promoting life-
long learning for all. The majority of EU member 
states have cut investment in education, and 
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pean Investment Bank”, 2014
7. European Commission “Progress Towards the 

Lisbon Objectives in Education and Training”, 
2008.

8. Eurostat “Lifelong Learning Statistics” http://
ec.europa.eu/eurostat/statistics-explained/in-
dex.php/Lifelong_learning_statistics 

9. Informal meeting of European Union Education 
Ministers “Declaration on promoting citizenship 
and the common values of freedom, tolerance 
and non-discrimination through education”, 
2015. COM(2001)678final(21.11.2001)

10. Joint Report of the Council and the Commis-
sion on the implementation of the Strategic 
Framework for European cooperation in edu-
cation and training (ET 2020) ‘Education and 
Training in a smart, sustainable and inclusive 
Europe’ (2012/C 70/05).

nefits of lifelong learning should be recognised, 
such as well-being, self-fulfilment, and making 
an active contribution in society.

8. It is important both to establish learning 
programmes that develop all eight key compe-
tences as defined in the European framework 
of key competences for lifelong learning and to 
equip individuals with the transversal skills nee-
ded through life. Investment should not purely 
be focused on the technical acquisition of skills 
and designed exclusively to achieve employabi-
lity but it should also focus on personal fulfil-
ment, social integration and active citizenship.

BACKGROUND MATERIAL

1. CEDEFOP Skills Demand and Supply Forecast 
http://www.cedefop.europa.eu/en/events-
and-projects/projects/forecasting-skill-de-
mand-and-supply/data-visualisations 

2. “Making a European area of lifelong learning a 
reality” European Commission Communication

3. Council conclusions of 12 May 2009 on a strate-
gic framework for European cooperation in edu-
cation and training (‘ET 2020’), 2009/C 119/02

4. Council of the European Union “Promoting edu-
cation for economic growth and employment” 
http://www.consilium.europa.eu/en/policies/
education-economic-growth/ 

5. Draft 2015 Joint Report of the Council and the 
Commission on the implementation of the 
Strategic framework for European cooperation 
in education and training (ET2020); http://ec.eu-
ropa.eu/education/documents/et-2020-draft-
joint-report-408-2015_en.pdf 

6. European Commission “Communication from 
the European Commission to the European Par-
liament, the Council, the European Central Bank, 
the European Economic and Social Committee, 
the Committee of the Regions and the Euro-

 http://ec.europa.eu/eurostat/statistics-explained/index.php/Lifelong_learning_statistics  
 http://ec.europa.eu/eurostat/statistics-explained/index.php/Lifelong_learning_statistics  
 http://ec.europa.eu/eurostat/statistics-explained/index.php/Lifelong_learning_statistics  
http://www.cedefop.europa.eu/en/events-and-projects/projects/forecasting-skill-demand-and-supply/data-visualisations  
http://www.cedefop.europa.eu/en/events-and-projects/projects/forecasting-skill-demand-and-supply/data-visualisations  
http://www.cedefop.europa.eu/en/events-and-projects/projects/forecasting-skill-demand-and-supply/data-visualisations  
http://www.consilium.europa.eu/en/policies/education-economic-growth/ 
http://www.consilium.europa.eu/en/policies/education-economic-growth/ 
http://ec.europa.eu/education/documents/et-2020-draft-joint-report-408-2015_en.pdf 
http://ec.europa.eu/education/documents/et-2020-draft-joint-report-408-2015_en.pdf 
http://ec.europa.eu/education/documents/et-2020-draft-joint-report-408-2015_en.pdf 
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CASE STUDIE BY MOVEMENT FOR PEACE (MPDL)

SCHOOL FOR PEACE: PROMOTING ACTIVE INCLUSION AND COMMUNITARY DEVELOPMENT

The School for Peace is an ‘open space’ for education run by MPDL. The initiative aims to provide educational sup-
port for children and young people and their families living in El Pozo - Entrevías (one of most deprived districts in 
Madrid) through taking part in activities based around non-formal curriculum development. The educational aim 
of the School for Peace is focused on the development of the intellectual and moral capacities of the participants 
reaching the following objectives:

• The participants should not leave school early.
• Promoting, supporting and ensuring school attendance.
• Offering resources that encourage access in the existing educational levels.
• Providing the skills needed, both personal and social, for peaceful co-existence.
• Developing healthy participants, able to meet the challenges of adult life in the best possible conditions.

Different activities are designed to provide areas for cooperation and communication where participants can 
share all kinds of experiences: study skills workshops, labour and educational guidance, educational resources and 
information sessions, actions for the involvement of a child in the educational community and the attainment of 
curricular expectations, the facilitation of grants, school and business partnerships, training in the ‘culture of peace’, 
excursions and cultural outings, the development of artistic, sports and environmental disciplines, trips and cultu-
ral excursions, and European and national exchanges.

All experiences are put into practice through an ‘emotional partnership’ methodology, which takes into account 
the affective and social dimension of the human being and is based on the premise of ‘learning by doing’ through 
three major milestones: feeling, thinking and acting.
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are known as El Pozo – Entrevías), many people suf-
fer from marginality, social exclusion and ethnic dis-
crimination. There is little space for communication 
with the rest of Madrid and citizen participation.
The lack of economic resources, both public and 
private, to create common areas for peaceful coexis-
tence where the causes of poverty can be overco-
me, is one of the reasons why the School for Peace 
was set up. It became necessary and relevant.

Children are the direct victims of socio-economic 
poverty in all its forms - unemployment, job insta-
bility, family breakdown, low family income, early 
school leaving, a high rate of illiteracy in adults, a 
low level of educational attainment, no access to 
cultural resources, drug consumption and so on. 
As a consequence, many minors have poor access 
to education, and they are the ones most affected 
by family neglect, aggressiveness, the presence of 
drugs, crime and disintegrative human models.

What are the specific innovative elements in your 
project/service?

• Offering real alternatives for active participa-
tion! The School for Peace offers an opportu-
nity for education, awareness-raising, training, 
exchange, coexistence and motivation. By 
doing this, it prevents early school leaving, it 
provides alternative citizenship participation 
and it improves the curricular development of 
the participants.

• Creating new forms of relationship with fun-
ders! Funding for the project comes from an 
agreement between the MPDL and a private 
company, which is based on its  active involve-
ment and a direct and horizontal relationship 
that promotes the involvement and participa-
tion of the stakeholders.

SHORT SUMMARY OF THE ORGANISATION

The Movement for Peace (MPDL), an NGO, is a 
Development, Social Action and Humanitarian Aid 
organisation, created in 1983. It was formed by 
people who work to build peace day by day. We 
believe that peace is a lot more than the absence 
of war, and so our aim is to work for world peace, 
encouraging cooperation, solidarity and mutual 
understanding between persons and between 
peoples. MPDL was born in the heat of the enthu-
siasm shared in a pacifist demonstration celebrated 
in Madrid on November the 15th 1981, by a group 
of people that decided to set themselves up as an 
Association under Spain’s 1964 law. 

MPDL is independent, non-religious and progres-
sive. It pursues a dual objective in its actions:
1. To promote, spread, encourage and protect the 

universal principles that uphold peace, disar-
mament, freedom, the coexistence of the men 
and women and the coexistence of different 
peoples, in the framework of internationally 
recognised Human Rights.

2. To act against unequal and unjust situations 
through the developing cooperation and the 
social action.

MPDL works to promote a new international order 
that would eliminate inequality, exclusion and 
poverty. We believe the existence of inequality, 
exclusion and poverty in an increasingly globalised 
world generates violence and is incompatible with 
peace, both internally and internationally.
www.mpdl.org

DETAILED DESCRIPTION OF THE PROJECT

What are the local conditions? 
The School for Peace was born in 2013 as an educa-
tional project, complementing the educational work 
carried out by MPDL since 1995 in one of the most 
deprived districts of Madrid: El Pozo - Entrevías.
In El Pozo and in Entrevías (the two adjacent areas 
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promoting the different capabilities of each person, 
paying special attention to communication, coo-
perative learning, the creation of friendly learning 
spaces, confidence and self-esteem, creativity, 
education in responsibility and the use of socio-af-
fective methodologies. These methodologies take 
into account the affective and social dimension of 
the human being and are based on the principle 
of `learning – doing` through three main stages: 
feeling, thinking and acting.

The School for Peace is based on the integral deve-
lopment of the full potential of everyone involved, 
both students and educators.

Axis 1 - Training and orientation
The School for Peace offers children the possibility 
of improving their expectations when they are 
facing both formal and non- formal education, 
understanding this as a proposal for change and 
improvement, and not as an obligation. As adults, 
they have a training resource guide with which to 
improve their options at the working level. All this is 
complemented by educational activities and awar-
eness-raising aimed at developing or strengthening 
basic social skills, both as individuals and in groups.

Axis 2 - Leisure
The School for Peace offers children and families 
participation in leisure, open air and sport activities 
that share common spaces. This reinforces values 
and develops their skills, their creative and artistic 
sides, their physical fitness, etc.

Axis 3 - Spaces for participation
The School for Peace is an open space to develop 
initiatives that transform the environment through 
participating. To do this, a special emphasis is made 
on both the involvement of everyone who is part 
of it, and on the creation of spaces where they can 
exchange, discuss and have fun.

What are the key characteristics of the project/ser-
vice?

Target groups/users 
Children and their families are the main reason 
behind the school for Peace. It aims to:
• Fight early school-leaving and promote, sup-

port and ensure school attendance.
• Offer resources to encourage access to the exis-

ting educational levels.
• Provide soft-skills, both personal and social, to 

create spaces for healthy, peaceful coexistence 
that enable people to meet the challenges of 
adult life in the best possible conditions.

• The overall objective of the School for Peace is 
to become an accepted educational establish-
ment in El Pozo – Entrevias.

Principles
All actions are carried out through Activities that 
are:
• Adapted to the needs and interests of children 

and their families.
• Created to combat existing problems and pro-

vide strategies to improve the existing expec-
tations on the development of personal and 
group life.

• Designed to guide, educate, train and inform.

In short, the School for Peace is designed to share 
spaces and experiences between families and child-
ren where they enjoy and learn. For this reason, we 
see this project as a vehicle of transformation and 
change that provides an extensive range of possibi-
lities and alternatives.

Drivers
Education is the ‘supporting axis’ of MPDL interven-
tion, as a driver for enhanced intellectual and moral 
abilities. Education is an integral and transforming 
mechanism that allows people to accept diversity, 
gender equality and dialogue as fundamental pillars 
of human relationships.

Methodologically, the School for Peace focuses on 
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The most important element is to start with the 
language training, and study circles on the issue of 
‘society’. 

To transfer this approach successfully, we need to 
secure funding to be able to go nationwide, and 
help all the immigrants/asylum seekers. As the inte-
gration project is based on local involvement, each 
organisation is free to plan their own activities. We 
need dedicated staff to start the local projects, and 
this requires funding.

Can this project be transferred to a larger context (a 
bigger region, the whole country, other EU coun-
tries)? If so, what is necessary to transfer it (special 
structures, finances, common definition of stan-
dards...)? If not, why not? 

The School for Peace is a project that can be repli-
cated in other territories, having taken into account 
the characteristics of the social environment. We 
consider the School for Peace a result of a process of 
work. The initial objective was to provide citizenship 
participation where this was possible. We wanted to 
develop shared initiatives and explore new ways of 
participation to improve human and social develop-
ment.

Written by Juan Maza Amodeo, MPDL

Outcome
The School for Peace is the result of more than 15 
years working in social and educational projects in 
MPDL. After two years of the School for Peace, we 
have managed to centralise our strategy of commu-
nity development in a unique space with different 
objectives and with a large number of initiatives. In 
terms of the participating groups, the most impor-
tant achievements are directly related to the pro-
gramming of activities and resources and assistance 
to the groups.

Among the outputs already reached, a free and 
open library called “BiblioPaz” was recently 
launched. Beyond the existing activities, the high 
level of participation of children, young people and 
their families should be highlighted as this may help 
towards their sense of empowerment.

Different assessment and monitoring processes put 
in place indicate that the School for Peace is getting 
very positive feedback, and it is close to achieving 
its planned goals. Points to note in this regard are its 
success in integration and its experience.

The School for Peace is perfectly integrated in the 
environment where it is located. The Activities of 
this project are developed by the MPDL Education 
department, but at the same time, other MPDL 
departments are involved: legal assistance, em-
ployment and counselling, women, volunteers and 
others.

Similarly, other social organisations (educational 
centres, social services and NGOs) in the area reco-
gnise the School for Peace as an open place where it 
is possible to participate in multiple ways.

Can this project be transferred to a larger context?
This project can be used in a larger context 
throughout the whole of the EU. We are already 
doing it nationwide, and have received government 
funding. Hopefully, we will get much more funding 
next year so we can do our projects on a larger 
scale.
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